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CHAPTER I
THE PROBLEM AND DEFINITIONS OF TERMS USED
The old statement that teachers are bom, not
made, represents only a half-truth. Teachers are born,
but they are not bom made. Heredity makes a contribution
to every life in giving the start and the potentialities,
which can become realities. Often what is regarded as a
natural gift, In reality, is an acquired habit. The suc
cess of s teacher is, in large degree, dependent upon his
enthusiasm for his task, his love for his pupils, and his
thoroughness In preparation, Only by dint of knowledge,
pains, toil, self-sacrifice and labors most arduous is
anyone made a teacher* Inspiration in presentation is
usually the result of perspiration in preparation. One
may ask any true teacher whether he be bora, or made, and
he will tell what patient study, what shaping and reshap
ing, what self-examination and self-criticism, what fail
ure and retrying, has gone into the making of him to be what
he is. Bo real teacher Is under any delusion as to the
value of good, hard work as a necessity for making success
ful use of whatever gifts he may have had when he began life.
1 C. B. Eavey, Principles of Teaching, for Christian
Teachers, (Grand Rapids'," 'Michigan': Sbndervan' Publishing
Bouse, 1940), p. 18.
2For many years a growing need has been felt for
more effective teacher training In the field of Christ
ian education. To date, comparatively little has been
done by the Christian schools of higher learning, out of
which come the leaders and teachers of Christian educa
tion, beyond the giving of principles and method in theory,
These are Important, indeed they hold a most vital place
in the training of teachers, but they do not contain the
whole of what is needed. Ability to teach must be gained
through actual experience. Teaching is a science as well
as an art. As a science, it presents a body of principles
that are basic to the art of teaching. One can know all
the facts and principles and not be able to practice the
art; only by actually teaching can one learn to teach.2
I. THE PROBLEM
Statement of the problem. It has been the purpose
of this study (1) to emphasise the Importance of method
In teaching Christian education j (2) to show the need for
laboratory practice teaching under supervision in Christian
schools of higher learning, and in Leadership Training
classes in the local church j (3) to discover what is re
quired for the organization of a laboratory for this pur�>
2 Sold. p. 17
5peso; and (4) to present a detailed report of the or
ganisation of a laboratory Praeticum course at Asbury
Theological Seminary with attention given to results
obtained,
II. DEFINITIONS OP TERMS
Laboratory. Throughout this paper, the term
laboratory will be interpreted as meaning the workroom
of the cadet teacher, a place devoted to the experiment
al study of the art of teaching. In this laboratory
children of the different age levels are taught courses
In Christian education. The laboratory should be as
near like the future teaching situation as is possible,
with attractive, meaningful pictures, chairs and tables
suited for the age group, and other equipment that is
needed. Of necessity, the teaching situation may be
slightly altered by the presence of the supervisor and
observing cadets. However, kept in the background, the
interference will be found to be slight Indeed,
Cadet or practice teacher. These terms, used
interchangeably throughout this paper, have been Interpret
ed as the student of Christian education, be he in a
theological seminary, or a Sunday school teacher In the
local church, who, eager to learn the art of teaching in
4Christian education more effectively, submits himself
to laboratory teaching, under the supervision of an ex
pert*
CHAPTER II
THE IMPORTANCE OF METHOD IN
THE TEACHING OF CHRISTIAN EDUCATION
I. EARLY LABORATORY SCHOOLS
In order to understand the importance of method
In the laboratory training of Christian teachers, it will
be necessary to review some of the influences which have
brought about the laboratory movement.
Up until the middle of the eighteenth century,
little attention was given to method in education. In
1762, Jean Jacques Rousseau, the great exponent of natural
ism In life and education, expounded his educational philos
ophy in his book Emile. proclaiming his view of the rights
of the child, and thus laying the foundation for the "new
education** �
Natural education means giving the child's natural
Instincts, impulses, and feelings, unrestricted opport
unity of expression. Therefore, it Is a negative educa
tion, in which development results from experience and not
from positive instruction.1
Stephen Duggan, AyStudents Textbook in the
History of Education (New York* ft. Appleton-Gentury Com-
pany, inc., 1936), p. 203.
6The first of the men Inspired by Rousseau wto
psychologize" education, as he himself expressed It, was
Johann Beinrich Pestalozzi of Zurich, Switzerland. When
he was a small child, his mother was left a widow, but by
her thrift and intelligence she was able to send him
through the vernacular and Latin schools and the univer
sity. The loving and well-regulated home life that charac
terized his childhood, made such a deep impression on him
that it inspired him to make it the spirit of the school
room.^
Peataloszi spent the earlier years of his life in
social and education reform among the peasant class of his
country. In the year 1798, the government asked him to
establish an institution In an old convent at Stanz, to
care for eighty children left orphans by a massacre. Here
he found it Impossible to obtain books and materials; hence
he sought to instruct the children by experience and obser
vation rather than by absti'act statements. Religion and
morals were taught through Instances that arose In the
lives of the children, thus showing them the value of
self-control, charity, sympathy, and gratitude. In a sim
ilarly concrete way the pupils were Instructed in number
2 Ibid. p. 225,
7and language work by means of objects, and in geography
and history by means of conversation, Although this ex
periment at Stanss was brought to an end in six months by
Intervening circumstances,3 it marked the beginning of
reform in the methods of teaching,
The following year Pestalozzi took a large number
of boarding pupils and day scholars, and maintained an
Institute for the training of teachers at Burgdorf - the
first teacher laboratory,4 Here he further worked out his
method. Language exercises were given by means of examin
ing the number, form, position, and color of the designs,
holes and rents in the wall paper of the school, and obser
vations expressed in longer and longer sentences. Arithme
tic was taught by the use of charts upon which were placed
dots or lines concretely representing each unit up to one
hundred.
At Yverdon, where Pestalozzi was obliged to move
his Institute in 1805, because of political changes, a
table of fractions was devised, consisting of a series of
squares which could be divided In different ways. Drawing
and writing were taught by the use of objects, such as
3 Frank Pierrepont Graves, A Student's History of
Education (lew York: The MacMlllan Co., 1917), pp. 280-
281.
4 Duggan, Op. Git., pp. 222-223.
8sticks or pencils, placed in different directions, and
lines representing them drawn on the board until all
elementary forms, straight or curved, were mastered. In
nature study, geography, and history, the use of objects
and field trips characterized his method. Trees, flowers,
and birds were viewed, drawn, and then discussed. The
valley of Buron nearby was observed in detail and modeled
upon long tables in clay brought from Its sides. Then
when maps were shown, the pupils easily grasped the mean
ing of their symbols,5
Pestalozzi 'a schools at Burgdorf and Xverdon aroused
intense interest among philanthropists and educators all
over Europe,6 many of whom came to study and learn the new
method, then returned home to set up other Pestalozzian
schools, Pestalozzi rs achievements, though deficient in
many ways, contained the germ of modem pedagogy, as well
as of educational reform,7 and changed the school room
from a place of terror to a place of joy.
Up until the nineteenth century, the United States
was entirely dependent upon academies for the training of
5 Graves , Op. Cit., pp. 281-284.
6 Buggan, Op. Git., p. 230.
7 Graves, Op. Cit., p. 288.
8 Buggan, Op. Cit., p. 235.
9their teachers, which training was merely the learning
of subject matter. There was very little methodology of
instruction. Immigrants and Americans visiting in Europe,
brought news of the success of teacher-training labora
tories to America. Several enthusiastic educators led the
campaign for such institutions in this country. Notable
among these was Horace Mann, who, himself, had traveled in
Europe and visited the Pestalozzian laboratories. He re
turned to this country firmly convinced that normal schools
were essential to the completion of the educational pro
gram. Despite much opposition, the movement grew, and by
the end of the Civil War, there were twenty normal schools
in the Xblon. No achievement in general education has been
more influential in improving the public schools, and today
the state is more dependent upon these normal schools for
instructors in the field of elementary education than upon
the colleges.9
II. DEWEY'S INFLUENCE ON METHOD
The greatest modifications In the development of
educational theory and method since the present century
Clarence H. Benson, A Popular History of Christ
ian Education (Chicago t Moody Press, 1945), pp. 141-
152.
10
began, have been made under the leadership of Professor
John Dewey of Columbia University. Dewey, a pragmatist,
rejects Christian metaphysics and attempts to free philosophy
from the field of religion. Dewey builds no static Utopia
in which perfection has been attained, but rather offers a
world in which "the ever-enduring process of perfecting,
maturing, and refining'' becomes life's chief aim. During
the years 1896 to 1903, Dewey organised and administered
an experimental elementary laboratory school for children
from four to thirteen years of age, at the University of Chi
cago* In this experimental laboratory of Dewey's, the teacher
was not to force her preconceived notions of society upon the
child, but rather, by Introducing into the school the simpli
fied activities of the mature complex society, allow the
10
child to evolve his own solutions and misconceptions.
Though the weaknesses of this philosophy are many, there
are few modem educators who have commanded greater atten
tions and enlisted a larger following than Dewey. There is
scarcely a school in America which has not felt his influ
ence.11 Because of his work, and that of other innovators,
the thinking of the American Public regarding teaching
Duggan, Op, Cit., pp. 313-317.
Benson, Op. Git., pp. 826-227.
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has been turned to "methods'* of teaching , rather than
merely knowledge of subject matter,
IV. FAILURE IN SECULAR EDUCATION
Today, America leads the world in its educational
system. Standards are high and training is rigid and full.
All prospective teachers are required to have a specified
amount of practice teaching under supervision In some sort
of teaching laboratory, before they go out to teach on their
own. It Is this teaching laboratory that has done much to
raise the efficiency of teaching to the level it holds to
day. Yet, with all the advancements that have been made
in method, tecnique, and laboratory training, educational
leaders are waking up to the fact that something is lacking;
they are not getting the results desired in the characters
of those they teach. The answer to the problem lies in
Christian education. American forefathers regarded education
and religion as the two cornerstones of sound preparation
for living. For them, education and religion were Insepar
able; they regarded as unworthy of the name any education
that did not include religious instruction. Today, the Bible
has virtually no place in the public school. But all of the
children of all the people are brought into the public school
where elaborate provision is made for their education to
12
meet present-day needs In everything except religion. How
could the children do else than relegate religion to a
place of no importance and regard it as having no bearing
on the affairs of this present life?12 lb leave the Bible
out of the school curriculum is to leave Christ out, and to
leave Christ out Is to leave out the supreme factor In the
developing process of the child. To leave Christ out is to
leave the soul out, and what shall a man give In exchange
for his children's souls? As Jesus warned the rich young
ruler, "One thing thou lackest", so must the framers of
America's educational system be warned. As in the case of
that young man, so it is in the case of the American child,
that lack is fatal.13
Because of this, the responsibility presses more
heavily than ever before on the shoulders of Christian Educa
tors* More efficient training must be provided. %is can
best be done by use of the laboratory method in connection
with seminaries, Christian colleges, Bible schools, Teacher
Training Institutes - anywhere that Christian teachers are
trained. Much of the method developed by secular education
12 C. B. Eavey, Principles of Teaching for Christian
Teachers (Grand Saplds, Michigan: Zondervan Publishing
House, 1940), pp. 54-35.
13 Oerrit Verkuyl , Christ In American Education (Hew
York; Fleming H. Reveil Co., In, &77T, p. 50.
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will be used, but it will be used in connection with, and
controlled by the alas, methods, and the presence of the
Great Teacher, Jesus Christ.
In order to more clearly understand method in terms
of Christian education, it will be necessary to consider
briefly the aims and methods of Christ.
?. THE GREAT TEACHER
Among the Jews there was no title of higher honor
than that of rabbi. Mo other group of people has ever
given the teacher a more exalted position in their society,
than has the Jews. From childhood, the Jew was taught to
reverence his teacher. To dispute with a rabbi or to murmur
against him was almost as sinful as to murmur against God.
Of the ninety times that Jesus was addressed, as
found recorded in the Gospels, sixty times He was called
"Rabbi " . Furthermore, in at least part of the thirty re
maining cases, the thought of the speaker was directed to
ward Jesus as teacher, for the Greek word dldaskalos. which
refers to "one who teaches concerning the things of God, and
the duties of man", is sometimes translated "master" and some
times translated "teacher".
Hlcodemus, a member of the Sanhedrin, called Him a
"teacher sent from God". The rich young ruler, addressed
14
Him as a teacher. The disciples constantly used this term,
and so did the unfriendly Pharisees, though it must have
hurt them to do so.14 In the seventh chapter of John Is
the account of the Pharisees sending officers to take Christ,
but they oame baok without Him, saying, "Sever man so spake"
(John 7:46). This statement was made by impartial and,
probably, indifferent men,15 yet even they recognized the
greatness of the teaching and, perhaps, something of the
greatness of the Teacher.
During the early part of Christ's ministry, He de
voted considerable time and energy to the instruction of
individuals, later He addressed crowds, and in the closing
days of His life, He did intensive teaching of the Twelve
Apostles, upon whose shoulders was to rest the responsibility
of carrying on His work.16 They became very great teachers
and achieved a work of immeasurable importance. He gave
them their greatness. At first they were erude and carnal,
but He taught them with patience, bearing with their vulgar
hopes and clumsy misunderstanding of His meanings. He made
14 C. B. Bavey, Principles of Teaching for Christian
Teachers (Grand Rapids , 'Michigan: Zondervan Publishing
House, 1940), pp. 24-26.
16 G. Campbell Morgan, The Teachings of Christ
(New York: Fleming H. Revell Company, 1913), p. 3.
16 Eavey, Loc. Cit.
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their training His most constant work. He drew them to
Himself and stamped His image upon them. It was this that
made them the men and the teachers they became; their lives
were stamped with the image of the Master Teacher.17 Today,
as then, this is the first and most vital requirement for
him who would be a Christian teacher. Without it, method
falls apart and is lost In a mase of failure .
Not long ago, some unknown writer, speaking of the
influence of Jesus through nineteen hundred years of Christ-
Ian history said*
Here is a man who was born in an obscure vil
lage , the child of a peasant woman. He grew up
in another village, and that a despised one. He
worked in a carpenter shop for thirty years, and
then for three years He was an Itinerant preacher.
He never wrote a book. He never held an office.
He never owned a home. He never had a family. He
never went to college. He never put His foot in
side a really big city. He never traveled, ex
cept in His Infancy, more than two hundred miles
from where He was bom. He had no credentials
but Himself.
While still a young man, the tide of popular
opinion turned against Him. His friends ran away.
One of them betrayed Him. He was turned over to
His enemies. He went through the mockery of a
trial. He was nailed upon a Cross between two
ttxleves. His executors gambled for the only piece
of property He had on earth, His seamless robe.
When He was dead. He was taken down from the Cross
Xf James Stalker, The Life of Jesus Christ
(New York J The American Tract Society, '1909") , pp. 79-
80.
10
and laid in a borrowed grave through the cour
tesy of a friend. Nineteen wide centuries
have come and gone, and today Jesus is the
centerpiece of all human progress. I am well
within the mark when I say that all the armies
that ever marched, all the navies that were
ever built, all the parliaments that have ever
ruled put together have not affected the life
of man upon this earth like this one solitary
personality . ***
VI. HIS AIM
For Jesus, the question of aim and method could
not be divorced. It is aim that controls method, and
they both must reflect a similar spirit.19 What were the
teaching objectives of Jesus? (1) To reveal God's gracious
and glorious plan for all who accept Him. "I am come that
they might have life, and that they might have it more
abundantly. w20 (2} To win them to aetive faith in Himself
as the Savior of men, the promised Messiah. "Come unto me,
all ye that labor and are heavy laden, and I will give you
rest."21 (3) To teach the Christian way of life as opposed
18 Cynthia Pearl Maus, Christ and the Fine Arts
(New York* Harper and Brothers Publishers, 1938), p. 2.
19
Bishop G. Bromley Oxnam, The Ethical Ideals
of Jesus in a Changing World (New York 1 Abingdon-Ookesbury
Press, Ln, ct.j), p. Oo.
""""""
20 John 10:10.
21 Matt. 11*28.
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to a dead, dry formalism- (4) To prepare and train His
followers to be witnesses for Him.22
Thus, following the example that Christ has shown
In His aims, the Christian teaoher must strive to J (l)
bring the pupils to understand God's gracious and glorious
purpose for them, (2) lead each pupil to receive and
confess Jesus Christ as Savior, (3) build each pupil up in
the Christian life, and establish him In the things of God.
In a very true sense the Christian teacher must be a life-
builder as well as a soul-winner, heeding the Lord's commis
sion to feed His lambs. Only as the pupils are nurtured by
instruction can they grow spiritually.23
VII. HIS METHOD
In both practice and theory the Master Teacher long
ago set the standards which should govern pedagogy today.
Jesus practiced then much of what modem educators preach
today. But, as stated earlier In this chapter, modem
educators make the fatal mistake of leaving out the soul,
** 0. H. Benson, A Guide for Pedagogy, a Student's
Manual {Chicago: The %an'gelieal Teacher Training Associa-
tion, fn. dj T, p. 17.
23 Eavey, Op. Cit., pp. 53-62.
24 Herman Barrel 1 Home, Jesus the, Master Teacher
(New York J Association Press, 1925}, p. 28.
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and the Christian educator must keep in mind that his method,
controlled by the content of that which .he teaches, must be
in keeping with the ideals and teachings of Jesus Christ.
This and this only constitutes the difference between success
and failure in the ultimate goal of education.
For clarity, attention will be given to a single teach
ing situation of the Great Teacher, with emphasis on the meth
od which He used. In the account of Jesus and the Woman of
Samaria, there is a complete teaching situation, with teacher,
pupil, environment, subject matter, method, and aim. What
were his methods?
1. The Master used a situation as it arose. He was
tired and it was noontime, but she was a sinful Samaritan
woman, and In need of that which He could give her.
2. He established a point of contact. She had come
to the well for water and Jesus asked for a drink*
3. He gained her attention and Interest. He used
the power of surprise by doing an unexpected thing. He was a
Jew and He spoke to a Samaritan* "Shis was not usually done
In Jesus* time*
4. He made use of the conversational method. He
addressed her seven times and she replied six times.
5. He dealt with an individual, thereby opening the
way to deal with the crowds of the city for three days.
13
6. Ho used personal association, by Intimate conver
sation with a woman who was a sinner and needed salvation.
7. He answered three questions of hers, as well as
her heart's deepest longing.
8. He used a problem as the basis of this teaching,
beginning with a personal problem, then leading on to a
theological one concerning where God should be worshiped.
9, His reply concerning the nature of worshiping God
might be regarded as the nucleus of a private discourse with
a single auditor.
10. He used apperception In turning from material
water for the body, to "living water" for the soul,
11. He mad� use of the concrete when He illustrated
the abstract water of life by the concrete water of Jacob's
well. We also find the �ncrete in His words "to drink",
"this water", "thy husband", "five husbands", "this mountain",
and "I am he".
12. He used contrast between the water for which one
thirsts again, and the living water for which one will never
thirst.
13. He made use of the power of motivation in first
awakening her interest, then her conscience, and finally
her service.
14. Jesus obtained expression from the woman, first in
words, and then In deeds.
20
15. Some of the striking characteristics of Jesus
as a teacher, found in this incident are His disregard of
current conventionality in talking with a Samaritan and a
woman; the absence of false modesty; His Intimate knowledge
25
of His pupil; and a profound knowledge of His subject.
Most Important of all, the entire � thod of Jesus
was colored by what He was. He lived a life wholly dedicat
ed to God. Those who came in contact with Him saw God In
His life. So it must be with the Christian teacher, for
what he is speaks louder than what he says, and If there Is
conflict between the two, what he says will not be heard.
Ibid. pp. 4-7,
CHAPTER III
THE HEED FOR LABORATORY TRAINING IK
CHRISTIAN EDUCATION
Most college a and universities now have laboratory
facilities where the prospective teacher is required to spend
a specified amount of time In actual teaching experience,
under the supervision of an educational expert, before a de
gree is granted.
In this teaching laboratory, opportunity is given
both to teach and to observe other cadet teachers, and to
benefit by various uses of methods and materials. Each stu
dent's work Is given constructive criticism, In order that
good points may be Improved, and undesirable ones eliminated.
After having experience in this laboratory, the teacher goes
out to her task with greater confidence and clearer knowledge
of how to teach effectively.
In spite of the success In secular education of the
teaching laboratory plan, Christian education has been slow
to adopt its use and profit by Its unusual possibilities.
Only a very few of the schools where Christian teachers are
trained include in their curriculum any amount of laboratory
work.
22
I. A SURVEY OP LABORATORY TRAINING
IN CHRISTIAN SCHOOLS1
In a survey made of ninety- two Christian schools of
higher education (see Table I), it was found that only
twenty-three of them offer any sort of actual laboratory
training in Christian education. Of these twenty-three,
only thirteen have their own laboratory schools, organized
specifically for teacher training. The remaining ten schools
utilize nearby week-day and vacation church schools for a
specified time during the year for their laboratories. In
the latter group, supervision is, of necessity, slightly more
limited than in the former, due to administration which lies
outside the Christian education department of the school.
There is also less opportunity for cadet teachers to observe
each other in this type of laboratory.
The twenty- three schools which have laboratory facil
ities, also afford opportunity for field work outside of the
laboratory, where the cadet may gain fuller practical exper
ience in Christian teaching. While only thirteen of these
offer supervision in field work, yet the cadet is kept in
close contact with an expert, and can bring to him any prob
lems that may arise in the field.
1
This survey was made through inspection of school
catalogs.
23
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Fifty-one of the �ixty-nlne schools which have no
laboratory facilities, offer field work of some kind, though
frequently not in the field of teaching. Thirteen of these
schools offer no supervision of field work, and many of the
others provide only limited supervision. In schools where
limited supervision obtains, the student may be observed by
the expert once a month, once a term, or perhaps only once
a year. In other schools supervision Is maintained by the
superintendent of the church department. Frequently such
superintendents are little better trained, if any, than the
student. In still other schools, supervision is given only
through counselling with the student, without any actual
observation of his work. Such types of supervision are In
adequate, depicting most forcefully the need for more effic
ient training of teachers in Christian education.
II. THE PRESENT SITUATION
The custom of church attendance Is no longer a uni
versal thing. The American forefathers observed the Sabbath
in puritanic fashion, but today the large majority of the
American people have little regard for the day once held
sacred. Children live in a society today where the church
no longer stands out as a central and vital Institution.'5
2 Henry Frederick Cope, The weekday Church School
(lew York* George H. Doran Company, 1921), pp. 17-18.
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To the mind of youth and to the general public,
the educational program of the church represents ineffic
iency as compared with the efficiencies of general educa
tion; often it lacks adequate room-space for classes; Its
equipment Is makeshift; its teachers are amateurs; and its
program Is too fragmentary to command their serious atten-
3
tion.
The report, shown In Table II, of a religious edu
cational survey of a typical city of twenty-five thousand
people will help to show how much the church is falling in
its educational endeavors. The numbers along the bottom of
the table represent the ages of children and young people
of the city. The numbers at the left indicate the percent
age of those of each age enrolled in Sunday schools, or
other religious educational organizations. It will be noted
that the churches of this particular town were not succeed
ing in getting one half of the chiMren until the age of ten.
From ten to twelve, they were holding this half, or slightly
more; but beyond twelve, less than half. In this city, the
Sunday schools and other educational agencies were reaching
approximately forty percent of the children and youth. Some
investigators have estimated that in New York City, not more
Lac , cit.
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than twenty-five percent of the children and youth are
receiving any religious instruction whatsoever.4
Conditions within the churches show failure also.
Thousands of churches every year do not show a single
addition upon confession of faith. Many report a great
loss of those who had once been gained.
In the light of these conditions, Roger Bab son
says J
The need of the hour Is not more factories
or materials, not more railroads or steamships,
not more armies, or navies, but more education
based on the plain teachings of Jesus.
This need cannot and will not be fully met until
more efficient training for Christian teachers is provided*
Foremost In this provision for more efficient training,
comes the teaching laboratory, where the cadet teacher
learns by actually teaching while under the direction of
a trained supervising teacher* After such training the
cadet will go out, not only to teach more efficiently
himself, but also to organize such a laboratory In his own
church or community in connection with Leadership Training
4 Walter Albion Squires, The Weekday Church School
(Philadelphia t Presbyterian Board of Publication and Sabbath
School Work, 1921), pp. 59-60,
5 Eavey, Op. Cit., pp. 36-37.
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courses, and thus bring about more efficient teacher train
ing within the local church.
CHAPTER X?
WHAT IS REQUIRED FOR THE DEVELOPMENT OF
A LABORATORY SCHOOL?
The purpose of this chapter ha� been to discover
those factors which are necessary and vital in the organiza
tion of an ideal laboratory for the training of Christian
teachers. If one, undertaking the responsibility of organ
ising such a sehool, has the "ideal" clearly in mind, he can
more effectively adapt the local situation to meet that
ideal. For treatment, the above vital factors have been
divided into three divisions In the order of their importance 5
namely, the supervising personnel, the organization and ad
ministration, and th� housing and equipment of the laboratory
school.
i, the supervising personnel
The supervision of teachers has received comparatively
little attention in the fl eld of Christian education. On
the other hand, this constitutes one of the most important
problems occupying the attention of present-day public school
administration. It is here recognized that oversight of
prospective teachers during preparatory years is absolutely
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essential. The factors making supervision necessary in
training teachers for secular education, are also present
in Christian education; some being even more compelling in
the latter field.1
The one in oharge of supervision Is the expert of the
laboratory. He is the key man to the success of the school.
He is more than a presiding officer, a genial Investigator,
or a critical Instructor. He Is an administrator of an enter
prise which requires educational vision and Christian states
manship of the highest order.2 He sets the ideals for the
group; thus his conception of the work to be accomplished
must be high, that he may inspire the cadet teachers with
the same ideal.3
The supervisor must be a man of broad vision. These
are years of rapid development in all aspects of religious
education, and the development should not be less in the
teaching laboratory than elsewhere. Only a man who is mentally
1 John Elbert Stout, Organization and Administration
of Religious Education {Mew York: The Abingdon Press, 1922 ) ,
p. 194.
2 Oliver DeWolf Cummings, Christian Education in the
Local Church (Philadelphia: The Judson Press, 1942), p. 47.
3 j. s. Armen trout, Administering the Vacation Church
School (Philadelphia: The Westminster Press, 1928), pp. 157-
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alert, abreast of modern developments, and whose face Is
toward the future, can guide In a laboratory adequate to
the opportunities and needs of today,4 He bears the res
ponsibility of coordinating and bringing into unity of pur
pose and harmony of action the varied teaching efforts of
the cadets within the laboratory.5 He must manage the lab
oratory with such skilled efficiency that it will operate
smoothly and without friction, producing results of a high
standard.6 To obtain this requires a directing mind which
is capable of seeing the necessity of unity of effort and
also capable of securing it.7 Above all else, the supervisor
must be a man of transparent Christian character, of Christ
ian passion, of initiative, and one not afraid of innovations
if they contain a promise of results for the kingdom of God.
Such a man in charge of the laboratory, will find it a posi
tion of potential power and large achievement in the production
of more efficient Christian teachers.8
4 Wade Crawford Barclay, Organization and Administration
of the Adult Department (fn, pJ V The Gaxton Press, printed
for the Teacher Training Publishing Association, 1926), p. 29.
5 Ibid. p. 28,
6 Cummings , Loc. Cit.
7 Stout, Op. Cit., p. 195.
8 Barclay, Loc. Cit.
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In order to more clearly understand the Importance
of the expert in charge of supervision, a brief study has
been made of some of the ways by which he guides the growth
of the prospective teacher:
1. By contacting as many of the cadets as possible
before the school is to open. Problems of organization,
administration, curriculum building, tentative schedules,
objectives and advertising will thus receive advance consider
ation and some plans will be formulated In democratic con
ference.
2, By guiding the cadet in the discovery of books,
magazines and other materials bearing directly on her task
of teaching. If she Is puzzled about the most effective way
of leading a discussion In a junior group, or about the use
one ought to make of memory materials, or about vitalizing
the worship periods of her pupils, he will point her to specif
ic authorities where the answer to her particular problem can
be found.
3. By being constantly available for personal confer
ences. A group conference does not make possible that direct
intensive attack upon a problem that is so readily achieved
In an unhurried Interview. Even though a teacher encounter
no serious problems which require a personal conference with
the supervisor, her spirit will be strengthened by the know-
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ledge that she can freely share with him what she thinks,
feels, and plans, and be assured of his advice in regard
to these things.
4. By thoughtfully reviewing the events and the
achievements of the school session. When th� children are
gone at the close of each days sessions, the supervisor will
relive its hours with the cadet teachers. Where did they
most effectively succeed? At what points might their teach
ing have been improved? What have they themselves learned
from both participation and observation? How can they make
this learning useful in their future teaching? To take time
to answer such questions is to make sure that the training
values of the laboratory will be clearly brought to their
minds and conserved in their practice.9
By furnishing a stimulus to regularity and uniformity
of work. Teachers, like all other workers, are in need of
this. To know that some competent and sympathetic person
is passing judgment upon her work for the purpose of making
it more effective, stimulates the cadet to do her best to
10
keep her work at a high level of efficiency.
y W. Dyer Blair, The Hew Vacation Church School
(Hew York! Harper and Bro ther s Pub1 ishers ,193477" pp . 216-
218.
10 Stout, Op. Cit., p. 197.
54
II. ORGANIZATION AND ADMINISTRATION
"Organization" Is a term borrowed from biology, de
rived from and closely related to the word "organism". An
"organism" is some tiling constituted "to carry on the purposes
of life by moans of parts or organs more or less separate
In function but mutually dependent". Therefore, to organize
means to give an organic structure to, to furnish with organs
by the use of which the organism may live and perform the
function for which it exists. This means that organization
is functional and Intended to serve the purposes of life.2-3-
Therefore the laboratory school is organized that it may more
effectively serve Its purpose.
Before organization, there must be an aim. This aim
should be formulated before actual planning for the laboratory
is begun, Although there will be several secondary aims,
the primary aim will be to provide a laboratory where cadet
teachers may obtain a maximum of experience in actual teaching
situations vdth different age groups, while under the super
vision and counsel of an expert, in order that their effective
ness in Christie teaching may be increased.
Barclay, Op. Cit., pp. 11-12,
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Having formulated the aim, It will be necessary to
decide what age groups should be included in the laboratory
school. The ideal laboratory will provide teaching experience
in all age groups, with the exception perhaps of older adults.
The school should be divided Into Nursery, Beginner, Primary,
Junior, Intermediate, Young People, and Adult departments.
The Young People's department can be made up of the cadet
teachers themselves, while the pupils in the other departments
will be brought In from outside sources.
Because of the school age group in the Primary, Junior
and Intermediate departments, it will be necessary for the
laboratory to meet on three afternoons a week, scheduling
these school groups for Tuesday and Thursday afternoons to
avoid conflict with school activities which most often fall
on Monday, Wednesday and Friday. A suggested time schedule
would provide the cadet teachers with approximately five
hours of laboratory work each week,
Tuesday :
Beginners 2:30 - 3:10
Juniors .. 3:15 - 3 s 55
Discussion.....*......... 4:00 - 4.15
Wednesday:
Young People 2:30 - 3:10
Adults...... ............. 3:15 - 3:55
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Nursery 5:15 - 3:55
Discussion..... .�......., 4:00 - 4:15
Thursday:
Primaries................ 2s30 - 3:10
Intermediates, . .......... 3:15 - 3:55
Discussion,..,.........., 4:00 - 4:15
This schedule allows just enough time for the Primary,
Junior and Intermediate pupils to make the trip from school,
after its dismissal, to the laboratory. This Is a wise plan
since children, if given t ime to do so , are quickly side
tracked by other interests. The Beginner's class is scheduled
early in the afternoon, yet late enough for naps to be over.
The adult class meets at the same hour as the Nursery. In
this way the adult class can be made up of young mothers
whose small children can be cared for in the nursery. The
hour is set for the time of day most apt to be convenient for
both child and mother.
In the departments where it is best to hold separate
classes for boys and girls, two classes will be conducted at
the same time, following a combined worship service. The
cadets not participating: should be divided so that half are
observing In each class.
In the above schedule, discussion periods are short,
but come at th� close of the afternoon, when, If prolonged,
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they would not Interfere with other activities of the
school.
Actual organisation should begin several weeks prior
to the opening of the laboratory school* For this purpose,
there should be three class sessions, scheduled approximate
ly one week apart, when the cadet teachers meet with th�
expert in charge. For best results, this cadet class should
be limited to not over twenty-two students.
At the initial class session, a brief outline of the
laboratory course should be given. The larger part of the
hour should then be devoted to the appointment of a superin
tendent, a secretary, and committees, with explanation as to
their duties, in order that work may be started Immediately.
The Superintendent. The cadet appointed to this
position should be on� who is vitally Interested in the lab
oratory school and the accomplishment of its work. The
superintendent will function in cooperation with each committee
and under the direction of the expert in charge. It will be
her duty to see that the school Is kept running smoothly and
that the work assigned to each committee is carried on properly*
The Secretary. The cadet, appointed to act as secre
tary, will function somewhat differently from the usual secre
tary of an organization. Because of her own participation
in the laboratory school teaching program, she will not always
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do th� actual recording herself. However, she will he
responsible for seeing that it is done by some capable
cadet who is free at the time. She will keep the records
up to date and will report any absences to the contact
committee.
Contact committee. Four members. In another type
of school, this might be called an advertising committee,
but due to the necessity of limiting the number of children
in each department to fit the laboratory, regular advertis
ing can hardly be done exeept in a small community. It is
the duty of this committee to decide upon the method of
contacting the desired number of children and adults. Shis
can be done In various ways; through Sunday School classes,
small school classes, certain sections of the city, or even
certain races in a city. After this has been decided, it is
the duty of this committee to make the contact, and gain the
interest of both child and parent. Ihis may be done by
personal visits, phone calls, cards, posters, or any other
method that seems advisable. Later, when the school Is in
session, It is the duty of this committee to keep In contact
with the children by sending cards to remind them of the
weekly class, for children forget easily, and by making
personal visits if a child is absent twice in succession.
Valuable information bearing on the need of any particular
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�Mid should be reported to the group, that teaching may
be made more effective.
Schedule committee. Four members. This committee
Is responsible for making out the schedule of cadet partici
pation for each class throughout the laboratory school term.
This schedule should provide for a maximum of participation
on th� part of the members of the group. With the cadet
class limited to twenty-two. It will be possible for each
cadet to participate in the program of one age group each
week, in the capacity of song leader, worship leader, or
teacher. This schedule, as made out by the committee, and
approved by the supervisor In charge, should be mimeographed
and a copy given to each prospective teacher, After the
school is in session, It is th� duty of this committee to
provide substitute teachers in the case of absence*
Library Committee. Four members. It is the responsi
bility of this committee to set up small libraries for the
pupils of each department in the laboratory. These libraries
should Include approved religious literature, picture books
and music for the specified age group. It should be remembered
that, In this liberal age, all religious literature is not
necessarily Christian, and thus should be carefully inspected
before approval is given, and they are made accessible to the
children. The library committee is also responsible for mak-
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tag a complete list of the books available in the teachers
library of the laboratory, and any other books and religions
literature that can be found In the local library that may
be of use to the cadet teacher. This list should be mimeo
graphed and a copy given to each cadet. Throughout the
school term, this committee Is responsible for keeping the
departmental libraries and the teachers library in order and
good condition.
Housing committee . Pour members. "Hie duty of this
committee is to see that classrooms are arranged for the
children before their arrival each day. They will see that
pictures on the wall are conducive to worship, windows are
open, chairs and tables and other equipment are In their
places. After the class Is dismissed, they should see that
things are put away and the room left orderly.
Transportation committee. Pour members. It is the
duty of this committee to make arrangements for the smaller
children to be called for, brought to the laboratory, and
afterwards returned home. This contact with the home will
afford opportunity to do "follow-up" work. The parents
should be asked to note and to report that which seems to
have Impressed the child at the laboratory school, how much
he seems to remember, how long he remembers it, and what
effect, if any, It has on his conduct. Many interesting
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and worthwhile observations will frequently be reported
to the cadet members of this committee.
The above appointed officers and committees have
been so arranged as to give each cadet a part In the organ
ization and administration of the laboratory school, Ihis
responsibility will Increase interest, which In turn, will
Increase learning.
The second class session should be used for a dis
cussion of aim and method in Christian teaching, and its
importance in the laboratory.
During the third class session, final plans for the
school should be made and schedule sheets handed out, .The"
cadets should be told that they are free to chose whatever
lesson, worship, or song materials they wish to use, and
should be referred to the mimeographed list of available
literature formulated by the library committee.
With the cooperative functioning of the superintendent,
secretary, and each of the above commit tees, under the super
vision and counsel of the laboratory expert, the school should
operate smoothly and efficiently toward the goal for which
It has been organized.
III. HOUSING AND EQUIPMENT
Ideally, the teacher-laboratory of Christian institu
tions of higher learning should be set up and maintained
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�pacifically for this purpose* The most suitable place
would be In the building of the school chapel* Thus, the
laboratory would be entirely under th� control of the
department of Christian Education and used solely for the
training of Christian teachers* If this is not possible, the
Sunday School rooms of a nearby, well-equipped church make a
good substitute,
Bursery Department* The ideal arrangement for the
Hursery Department involves two rooms j one for the very tiny
pupils, equipped with cradles, beds, playthings, chairs and
tables, the walls covered with paper depicting flowers, birds,
toys, animals, and other interesting things. The Hursery
class room should be decorated with flowers and pictures low
enough to be easily seen by the children. The lower part of
the windows may be decorated with effective transparencies of
children playing happily. Bible mottos, framed, with bluebirds
and flowers may be hung upon the walls. An adequate number
of small chairs and tables should be provided, preferably
painted white or very pale, lhe blackboard should be placed
12
low enough for the children to scribble on with chalk. A
piano and books of children's songs should be provided for
i<J James DePorest lurch. Christian Education and the
Local Church {Cincinnati. The Standard Pub ITishln^ Company,'
1943}, p. 282.
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the teachers use. There should he a small library for
the children, composed of Bible and other picture books.
Beginner's Department. The quarters for the Be
ginner's Department should be light, airy and attractive,
speaking to the child of the Heavenly Father's love,, Since
this class is not divided in the laboratory school, only one
room Is necessary. Important items of equipment are little
white chairs, kindergarten tables and a blackboard placed low
enough for th� children to reach. Copies of two or three
great Bible art pictures should be placed on the walls low
enough for clear vision. Suggested pictures would be a
Madonna, th� Angelus or Jesus Blessing the little- Children.
Other appropriate pictures and posters should be kept on
hand and placed in the windows or on thewalls according to
the seasons and lessons used. There should be an American
Flag and a Christian Flag. A sand table, flannel-graph board
and other equipment should be provided, along with a cabinet
in which to keep the smaller equipment,13 The Beginner's
library should Include illustrated books of Bible and other
stories, prayers and songs. A piano is needed to complete
the equipment.
Primary Department. While some authorities believe
that the boys and girls of this department should be separ-
13 Ibid. p. 291.
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ated, other authorities feel that they should be kept
together since they have only recently started to school
and need, for their own development, the Influence of the
mixed group. The laboratory school will find it most de
sirable to follow the latter suggestion. The Primary class
room should have plenty of light and air, and be decorated
attractively. An effective color scheme for a primary room
would be light tan walls, white window curtains, white furni
ture and a soft dull-blue rug on the floor. The pictures on
the wall should consist of Bible, missionary and modern
children's pictures. Other equipment includes a low black
board, sand table, seasonal posters, flat pictures, a United
States and a Christian Flag, a children's library of picture
and Bible story books, handwork materials, a cabinet for
equipment,14 a piano, and music for the children. Illustrated
music books and charts are very effective with this age group.
Bibles should be available for the use of all pupils from
this age group up, In order that they may become familiar
with Its use.15 If the Bibles for this age group have numer
ous pictures illustrating Bible stories, they will be more
effective .
14 Ibid., p. 291.
15 Armentrout, Op, Cit., p. 184.
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Junior Ifepartment. The ideal quarters for this
group would include a small assembly room and two class
rooms, one for a class of boys and the other for girls.
The assembly room should have a desk, chairs of medium
size, a sand table, Bibles, Bible maps, Bible art pictures,
a small library, American and Christian Flags, hymnbooks
for the age group, a piano, and a cabinet for supplies*
Each class-room should have a blackboard, a desk for the
teacher, comfortable medium-sized chairs, and such other
equipment as will make for effective teaching of th� lesson.
Th� rooms should be attractively arranged with Bible art
pictures on the walls.
Intermediate Department* The laboratory quarters
for this department may also be used for the young people
and adult groups, as their needs in the realm of equipment
are much the same. One room of adequate size, attractively
arranged with Bible pictures on the walls, comfortable
chairs, a desk for the teacher, bright-colored drapes at
the windows will be needed. Other important items of equip
ment are maps of Bible lands, Bibles, blackboards, colored
chalk, American and Christian Flags,16 a piano, and suitable
music for the age group included in th� selected library.
16 March, Op. -it., p. 319.
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Young People *s and Adult Departments, fhe quarters
for these groups will he the same as those of the Intermed
iate Department in the laboratory* The same equipment will
be used with the exception of departmental libraries and
selected music. Cabinets should be provided to keep these
items separate.
Motion picture and slide projectors, with Biblical
films and slides, will prove a most valuable adjunct and
should be provided by the laboratory for use in the various
departments. A screen will be needed for their use.
The teachers library should be in a separate room
used solely for this purpose. It should contain an adequate
number of books on all phases of Christian education, par
ticularly those bearing on teaching In the field.
Observation rooms, with glass observation windows,
should be above each classroom and should be soundproof. A
Speaker, connected with microphones in the classroom below,
should be provided. Thus arranged, th� cadets will be able
to see and to hear all that goes on below without disturbance
to the class.
Bathroom facilities, drinking fountains and places to
hang coats should be provided to meet the needs of all age
groups and should be readily accessible to classrooms. The
whole question of equipment should be very closely related
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to the matter of comfort, utility and spiritual helpful-
ness, Equipment alone will not make a successful labor
atory school, but It plays a vital part in the educational
outcome, both for the pupils and the cadet teachers.
To date, much has been said and written concerning
the importance of the training of Christian teachers, but
comparatively little has been accomplished in actually
increasing training facilities. The development of laboratory
school for this purpose Is one of the most important tasks
confronting Christian educators.
CHAPTER V
REPORT OF A PRACTIGDM LABORATORY CLASS
AT ASBURY THEOLOGICAL SEMIIAKY
A laboratory course for th� training of Christian
teachers, entitled "Practicum*, was organized this spring
(1949), at Asbury Theological Seminary, under the leader
ship of Dr. Harold Mason, head of th* Department of Christ-
lan Education. It was the first time that actual practice
teaching under supervision had been included in the school * s
curriculum.
Announcersent of th� laboratory course was made sever
al weeks prior to the opening of the spring quarter, at
which time th� course was offered. Interested students
were requested to contact Dr. Mason in order that Its func
tion and purpose might be explained,
Th� writer, who was also school nurse and well acquaint
ed with the children of th� seminary body, was appointed to
contact both children and parents, explain the laboratory
school plan, and gain their interest. This Initial contact
was made by personal visits, and limited to the children of
students and faculty of the seminary who were of Beginner and
Junior age.
49
It was reported that all children and parents
contacted welcomed the plan with enthusiasm, with the ex
ception of one child. An investigation Into the child's
background to discover the possible cause for his decidedly
negative attitude, revealed the fact that several weeks
prior to this time, he had been taken to the nursery of the
church to be cared for while his parents attended the church
service. Being a little late, the parents retired from the
nursery before their little one had become adjusted to the
new environment. The child became frightened and spent the
hour crying. Weeks later, even the mention of Sunday School
or Bible School, reminded him too vividly of his "desertion"
experience. Though many attempts were made by the contact
student, parents, and playmates, it was Impossible to Interest
him throughout the entire laboratory school.
Immediately after registration for the spring quarter,
the class of cadet teachers numbering twenty-one, met with
the supervisor for the purpose of organizing. A brief dis
cussion of the laboratory plan was followed by the appointment
of the following committees s
Prpjgram committee. Three members. The chairman of
this committee was to act as superintendent of the laboratory
school and function in cooperation with the supervisor and
the other committees. It was the responsibility of this
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committee to formulate tiie schedule of cadet teachers for
each age group, Beginners, Juniors, and Young People, for
the eight weekly sessions of the laboratory. The schedule
was to provide a maximum of participation for each cadet
and was to he so divided as to require a song leader, worship
leader and teacher for each age group. This plan provided
for nine participants each week. %e committee was instruct�
ed to have the completed schedule mimeographed and copies
given to each member of the cadet class before the beginning
of the laboratory the following week. For the report of
this committee, see Table III. It will be noted that each
student was given opportunity to work in each age group.
A very few were permitted to work twice in one of the age
groups, but due to the limited number of elasses and the
large number of cadets, this was not possible for all.
Throughout the laboratory school, this program committee
was responsible for making necessary substitutions in the
ease of absent cadets, though only a few such substitutions
were necessary.
Resource committee. Three members. It was th� res
ponsibility of this committee to make a survey of the books
and pamphlets available in the school library on teaching
tecnlques, story telling, visual aids, planning classes and
lessons, and other helpful topics that might be of use to
TABLE III
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SCHEDULE OF CADET LAT3O.RAT0BY /u IGHMEHTS
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the cadet In her work in the laboratory. The following
is a copy or their reports
teaching Aids
Beeh, Group Activities for Children.
Chalmers. The Church and the Church School,
Cope, The weekday Church School.
Grossland, The Junior Church in Action.
Dobbins, Teaching Adults In the Sunday
School.
D. V. B. S. & W. D. Materials - Teaching
Aids - Grade 3,
D. V. B. S. & W. D. Materials - Teaching
Aids - Grade 4.
Pern & Bobbins, Teaching With Films.
Earner, Youth Work in the Church
Harper, Bible Stories for the Young.
Hayward & Burkhart, Young People's Method
in the Church.
Holman, Child's Bible in Bible Words .
Houghton, Telling Bible Stories.
Khapp, Community D� V. B. S.
Lewis, The Senior lorker and His Work.
Mark, The Teacher and the Children.
Maus, Teaching th� Youth of the Church.
McKown & Roberts, Audio-Visual Aids to
Instruction.
McMaster, Tips to Teachers.
Kelvin, Teaching.
Moon, Christian Education of Cider Youth,
Parks, Children and "iorshlp.
Powell, Boys and Girls at Worship.
Seymour, Telling Bible Stories.
Shaver & Stock, Training Young People in
Worship .
Sheatsley, The Bible in Religious Educa
tion.
Shields, Music in the Religious Growth
of Children.
Smither, Teaching Primaries in the Church
School.
Westphal, The Churches Opportunity in Adult
Education.
White, Teaching in the Sunday School.
Wilder, Talking Visuals,
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Music committee. Three members , The duty of
thla committee was to pick out appropriate music for each
age group, and to make the list formulated available to
the cadet teachera.1
Transportation committee. Three members � This
committee was given the responsibility of going after the
smaller children before the opening of the laboratory school
each week, and returning them home at Its close. It was
necessary that the cadets appointed to this committee did
not have the hour prior to the school taken up by other
classes. This plan proved to be most successful, for as
the children were called for one by one, the walk to the
school resembled a small and happy parade. The children
frequently begged for permission to run ahead and call for
the next little boy or girl. The trip to and from church
provided the cadet with many teaching opportunities. A
child noticing a bird or a flower gave opportunity to teach
of God's love. A child pushing another off the sidewalk
opened the way to teach that God wants his children to be
kind to each other. Thus, throughout the eight weeks, many
opportunities for informal teaching were given to the cadets
on the transportation committee.
x This list was not mad� available, thus could not
be Included In this report.
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Housing committee. Three members. The duty of
this committee was to arrange the classrooms in such a
way as to be conducive to worship and teaching the lesson.
before the arrival of the children each week; then to
straighten up afterwards. Chairs for the small children
were to be placed in a cirole at the front of the class
room. Chairs for the cadet observers were to be placed
In the back of the room as inconspicuously as possible.
Windows were to be opened, lights turned on when necessary.
Appropriate pictures were to be hung on the wall, a place
arranged for coats to be hung or placed, usually a chair
was used for this as coat-hooks were not available.
During the week between the appointment of the above
committees and the opening of the school, arrangements were
made, through the kindness of the local pastor, for th�
school to be held in the Sunday school rooms of the church,
instead of in the seminary class rooms as first planned.
This arrangement mad� It possible for equipment and environ
ment to be more nearly adequate. Rooms were provided with
pianos, chairs for the ag� group, tables, blackboards, cur
tains at the windows, and attractive Bible pictures on the
walls. Songbooks were available for the Junior and Young-
People's groups. A small amount of handwork materials
was available for the children's classes.
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Before the opening day, children and parents were
once again contacted, informed where the school was to be
hold, at what time, and that provision had been made for
someone to call for the child ten or fifteen minutes
ahead of time.
To give an understanding of how the sehool was con
ducted, a brief study will be made of some of the classes.
Beginner * s class . lbs children, called for by a
member of the transportation committee, arrived In a group,
eager and happy. The program was short enough for their
interest span. The program given herewith is typical J
Songleader
children welcomed.
Song - Jesus Loves Me .
Song - Everybody Ought to Love Jesus,
Prayer,
Worship Leader
Scripture Verse - "Mary sat at Jesus feet
and heard His word. Taught to the
children by use of a picture of Mary,
one of Jesus, and a Bible. Each
child repeated the verse along.
Hearts of red construction paper were
given to the children with the re
minder that if they would listen to
Jesus, He would come into their hearts .
Teacher
�
Story of Mary and Martha. Object lesson
used to illustrate what happens when
one gets "mad".
Prayer.
The children were a study in themselves. They listen
ed to every word and watched every move made by
the leader.
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They scarcely noticed the eighteen observing cadets and
the Supervisor In the back of the room. See Table IV for
seating arrangement.
When the class was over, the children were helped
with their coats, given a candy treat, and taken home by
the transportation committee.
Junior class. This group came into the laboratory
noisily and It usually took several minutes to quiet them
and lead them into a worshipful mood. For them the program
was arranged somewhat as follows t
Song leader
Song - toward Christian Soldiers.
Song - Jesus Savior Pilot Me.
Worship leader
Scripture - Luke 8 s 22-25.
Story on faith Peter walking on the
water (Matt, 14:22-32) .
Prayer.
Teacher
Lesson on "Jesus the King", using refer
ences to several of th� miracles of
Jesus, and illustrated by flat pic
tures.
Prayer.
The Junior group showed an unusual knowledge of
the Bible. Every reference made to the miracles was
familiar to them. Their questions were unusually keen ana-
intelligent. One boy surprised the listening cadets by his
question as to the origin of the baskets that were filled
after Jesus fed the five thousand. It so happened that
the cadet teacher knew the answer, but it was later revealed
TABLE IT
SEATING ARRAHGEMEHT OP THE B3GIOTER CLASS
TEACHER'S
DESK
X - TEACHER'S CHAIR
X X
X X
X X
x x X
CHILDREN'S SMALL CHAIRS
xxxxxxxxxx
xxxxxxxxxx
xxxxxxxxxx
CHAIRS POR OBSERVING CADETS
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that none of th� other cadets could have answered the
question. See Table V for the seating arrangement of this
class.
Young People's class. This class was composed of
the cadet teachers themselves. The same classroom used for
toe (Juniors was used for the Young People. The following
program is typical!
Song; leader
Song - Are Ye Able?
Song - 0 Jesus 1 have Promised.
Worship leader
Scripture - Mark 8:27-40.
Prayer
Teacher �
Lesson on "Turning Toward the Gross , and
based on the scripture read.
Prayer.
Following the three classes, there was a discussion
period under the direction of the supervisor. Bach cadet's
work was brought before the group. Such questions as these
were asked and answered! What was effective about their
work? What could have been improved? What methods were
used?
Follow-up work with the children revealed that one
little girl taught the memory verse she had learned, to a
sick playmate within a half hour of her return home, and
taught it so effectively that It was remembered
for several
weeks. This same little girl took It upon herself to infon
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her brother that is was wrong for him to got mad when she
took his trieycle to play with for a while, illustrating
the point by her version of the story of Mary and Martha.
All of the children except one told the story to their
parents with surprising accuracy after this class, One
little boy, the youngest of the group , remembered that it
was about Jesus and "somebody who got mad", and that he
was given a heart with which to play when he returned home.
He did not remember why he had been given the heart.
During the eight weeks of laboratory classes, the
children remained eager and interested. Of course, at times
they paid better attention than at others, depending on the
teacher and her use of materials. The Bible verse learned
the first day was remembered much longer than any of the
others. Perhaps this was due to the pictures of Mary and
Jesus which were used In Its teaching. Rarely did they fail
to tell their mothers the stories which they had heard, and
they usually remembered them with surprising accuracy. The
interested mothers, being Christians themselves, aided the
learning process at home.
A survey made at the close of the school, revealed
the cadet's side of the learning process. All felt that
experience In the laboratory was exceedingly valuable.
Three stated that it had proved more helpful to them than
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any other course in their seminary training. Questioned
as to what phase of the laboratory had benefited them most,
there were varying answers. Some felt that actually doing
the teaching under the supervision of an expert was most
valuable. Others gave first place to observing toe reaction
of the children to the teaching done. Still others ranked
observation of various methods used by the cadets at the top
of th� list.
The entire class, having had experience in the labora
tory, and realizing Its benefit to them, agree that laboratory
training, under the supervision of an educational expert,
must be included in any adequate curriculum for the training
of Christian teachers.
CHAPTER VI
SUMMARY AMD CONCLUSIONS
I. SUMMARY
For many years a growing need has been felt for
more effective teacher training in the field of Christian
education, tout comparatively little has been actually done,
The teaching laboratory plan, where cadet teachers are given
th� opportunity to learn th� art of teaching by actual ex
perience, while under the supervision of a trained expert In
the field of Christian education, is the only adequate way
to meet this need.
In this teaching laboratory, emphasis must be placed
on the Importance of the us� of method in Christian teaching,
Which, though often borrowed from secular education, must
be used in connection with, and controlled by the aims, methods,
and presence of th� Great Teacher, Jesus Christ.
A survey made of ninety- two Christian schools of high
er learning, reveals that only a fourth of them are equipped
with any sort of laboratory facilities for teacher training*
Schools where laboratory courses have been added to the
curriculum, have found them exceedingly successful, as is
shown in the report of the laboratory school organised at
Asbury Theological Seminary.
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The ideal teaching laboratory will provide a
maximum of eadet participation in teaching classes of all
age groups while under the supervision of a trained expert.
Equipment will be complete and observation rooms will be
provided where they will not interfere with the class
sessions.
II. CONCLUSIONS
The facilities for training administrators and
teachers in th� field of Christian education are wholly
Inadequate at present. Training must be made available
for all. Including Sunday school teachers in th� local
churches .
Christian institutions of higher learning must
assume large responsibility. Young people receiving lab
oratory training under highly skilled laboratory supervi
sors, will then be equipped to organize similar labora
tories in connection with Teacher Training Institutes
within the local church.
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